











































This was the second Council of Europe funded educational seminar to be run in 
Northern Ireland. In 1994 one was held on the theme of Education for Mutual Understanding. The course also marked the second Council of Europe history seminar to be run in the United Kingdom by the Central Bureau of Educational Visits and Exchanges. The first was in York in 1996.

The theme of the conference was “The Teaching of History in a Divided Community”. Divisions in Northern Irish society along religio-cultural lines have been well documented, including the segregated nature of the education system. In his address to the conference outlining the structure of the Northern Ireland education system, Desmond Johnston, a member of the Northern Ireland Schools Inspectorate, illustrated this by pointing out that over 95% of students of young people aged 5 to 16 are educated in schools whose predominant ethos represents one or other of the main cultural groupings.  In turn, he suggested that segregation in schooling, while it reflects residential segregation, may also contribute to it. There is evidence that parents move houses to be closer to the schools of their choice.

During the present phase of the conflict, extending over twenty seven years, many within education have tried to address the divisions in society through the schools and youth services. This response has taken three forms:
	
	•  the fostering of cross-community contact between young people of both 	   main traditions through mainly extra-curricular activity
	
	•  the establishment of integrated schools 
	
	•  the encouragement of greater mutual understanding through the formal 	   school curriculum.

Initially, cross-community contact was encouraged by committed individuals, often working in isolated circumstances. Slowly, in the 1980s this type of work began to receive official funding and currently under the Northern Ireland Department of Education’s Cross Community contact scheme, administered by the five regional Education and Library Boards in the province, over one million pounds is spent annually in support of this work.

Initially, integrated schools also operated from an independent base. As a result of the Educational Reform Act, 1989, government funding became available both to help parents establish such schools and to maintain them in a manner similar to that offered to existing schools. Currently, there are 23 primary schools and 12 secondary schools attended by just under 3% of the school population. 

The 1989 act also introduced a prescribed curriculum for the first time. In addition to six designated areas of study the curriculum addressed six cross-curricular themes, including those of Education for Mutual Understanding and Cultural Heritage.

In her presentation Carmel Gallagher of the Northern Ireland Council for Curriculum, Examinations and Assessment explained these themes. She viewed them as the laying out of the values of the curriculum. Education for Mutual understanding, 

is about helping pupils to understand and appreciate human differences of all kinds in a spirit of acceptance and respect including differences arising from culture and ethnicity, disability, gender, politics and religion.





is about helping pupils to develop an understanding and appreciation of their own way of life and that of others. It is concerned with affirming the richness of diversity and highlights the potential to live within a pluralist society in a spirit of mutual acceptance and respect.

This involves helping pupils to develop an appreciation of the shared and distinct cultural traditions within Northern Ireland and further afield. While encouraging a sense of belonging to one’s own cultural background, it also involves helping pupils to respect and value other cultures and to be sensitive to how aspects of their own culture may be perceived differently by others.
















While all subjects and all teachers have a statutory obligation to meet the requirements of the cross-curricular themes the role of history as a key subject was stressed.

Therefore, it was in the context of these responses of the education system that Northern Ireland was thought an appropriate host for a history seminar with the theme “Education in a Divided Community”.

Thirty one delegates attended the seminar excluding those giving presentations, or involved in its organisation. The delegates came from twenty countries, the theme having been deemed relevant to the context in which they were working. The group contained a fair representation of classroom teachers, advisory personnel and teacher trainers.







18.00 	Opening of course - welcome and introductions

18.30	Group work (introducing each other)







9.30	The Northern Ireland Education System: Desmond Johnston
	(Schools Inspector, Department of Education in Northern Ireland)

10.45	Group work (comparing own education systems)

11.45	Interpreting historical sites: 
	Heather Thompson (NEELB) and Kathleen Gormley (St Cecilia’s College, Derry)

13.30	Visit to Carrickfergus Castle: Blaina White (Education Officer)

16.00	Tranfer by bus to Londonderry / Derry

19.00	The Political history of Northern Ireland 






9.15	History in the Northern Ireland Curriculum:
	(Carmel Gallagher, deputy Director of the N.I. Council for the Curriculum, Assessment and Examinations)

10.15	Group work (history curricula in Europe - participants to discuss own background and identify common issues)

11.15 	Report back on working group discussions

14.00	The History of Derry: Brian Lacey (Curator of the Tower Museum)
14.30	Visit to the Tower Museum

15.45	Tour on foot of city and walls

17.45	Use of Information Technology in the teaching of history;
	( Roger Austin, University of Ulster at Coleraine)







8.45	Difficulties of teaching History in Northern Ireland 










8.30	Depart for Ulster-American Folk park (Omagh)

9.45	Talk on the Folk park
	(Evelyn Cardwell, Ulster-American Folk Park)

10.15	Visit to the Folk Park

13.45	Exploring Contemporary issues through the Teaching of History - The Speak your Piece Project (Alan McCully, University of Ulster at Coleraine and Nigel Pilgrim, Gransha High School, Bangor)

14.30	Strategies and Methodologies for the teaching controversial issues in history 
	(Heather Thompson, NEELB and Vivien Kelly, SEELB)

16.00 	Return to Derry











The programme set the Northern Ireland History Curriculum in context and illustrated examples by which teachers addressed issues pertinent to a divided society. Space was then created in group discussion sessions for participants to respond by commenting on the situations existing within their own countries.  Participants’ evaluations suggest that the formal presentations were well received and that considerable insight was gained into the nature of the Northern Irish conflict and the educational responses to it. The group discussion sessions also provided opportunities for lively exchanges of perspectives across the range of paticipating countries. Delegates had much to say, and learn from each other, about history teaching. generally. Consequently, there was limited time to respond to the specific theme of the conference, education in a divided society. Therefore, it is best to summarize the outcomes of the seminar as a series of questions for further exploration rather than as a set of prescribed guidelines for action.

Five key questions  emerged from the proceedings:

What particular problems do history teachers face when working in a divided community?

How should educational structures, especially those pertaining to history, respond to a divided community?

What teaching approaches best enable the issues of a divided society to be dealt with in the classroom?

What resources facilitate those history teachers working to heal division?

Should history teachers teach explicitly toward effective citizenship?


Problems associated with teaching history in a divided community

The key input in this area came from Dan McCall of the Northern Ireland Schools’ Inspectorate. In no country do children come to their formal historical studies with an entirely empty book, but in societies with deep divisions children may well encounter, from an early age in their families and from the community around them,  a selective and biased interpretation of history. Through a series of slides of recent wall murals located in Protestant / loyalist and Catholic / nationalist areas he demonstrated how many young people in Northern Ireland receive a perception of selected events in their history, coloured by the folklore and contemporary political outlook of the community to which they belong. While  these murals are often commemorative of events deemed important in that community’s past many of the more recent paintings are very deliberate attempts to use past events to support present grievances and to shape opinion toward specific political viewpoints. 

This “street history” is a potent force of propaganda which has become sophisticated in its messages. On the loyalist side Mr. McCall drew attention to a mural which depicts the ancient Gaelic mythical figure, Cu Chulainn, as the ‘defender of Ulster’s freedom’ alongside images of modern day paramilitaries, thus suggesting the separateness of Ulster from the rest of Ireland long before the seventeenth century plantation of English and Scottish settlers. On the nationalist side he illustrated a mural depicting a victim of the Irish Famine, 1845-9. Underneath was an open book labelled “revisionist” accompanied by the statement, ‘there was no Famine’, thus attacking historical scholarship over the last thirty years as apologetic to the British cause.

 Mr. McCall paid homage to the commitment and professionalism of most teachers of history in Northern Ireland during the preceding twenty-seven years of conflict. The great majority approached their task conscientiously and fairly, seeking a  ‘balanced and neutral’ way and only a very few could be accused of being explicitly partizan in their approach. It was later suggested by Ms. Gallagher that there was evidence that despite intentions Unionist and Nationalist perspectives often came through in the way Irish history is taught.  

Participants were asked to consider how far schools, and individual history teachers, are equipped to challenge “street history”? Despite the steps taken within the curriculum to directly address cultural and political conflict there are obstacles both at practitioner and student levels.  Teachers are more comfortable dealing with issues in a strictly non-judgmental way. Students are rarely asked to make judgments on controversial issues (for example, to reach a decision on the adequacy of the British response to the Famine) or to explore the relevance of past events for the contemporary situation (for example, to trace the legacy of the 1916 Rising for the modern Provisional I.R.A.). In their turn, students with deeply held views inherited from within their communities often seem adept at  keeping apart the formal academic study of the classroom from what they perceive as the real world of the street. The jury is still out on how far classroom history might displace the message on the walls.

Delegates from outside Northern Ireland could not see exact parallels with the scenario described in the presentation but many identified with aspects of it. Cultural divisions in Belgium were re-emerging. Racial and cultural tensions associated with migrant ethnic minorities in some countries made the educational responses of the Northern Irish educational system of interest to many of those present. The Basque and Cypriot conflicts were to some extent fed by the slogans of the streets. Participants, also, recognised the presence of myths within their own countries, some of which were perpetuated in the history class. For instance, in Norway the history curriculum glosses over the circumstances by which Leif Erikson sailed first for Greenland and then America, preferring to portray him uncritically as a national hero. Those from the emerging democracies of Eastern Europe recognised the potency of history taught for doctrinaire purposes but drew attention to the difficulties of transforming a system of education which has long dealt in certainties to one which recognises cultural diversity and difference of perspective. 

To embrace the latter there are a number of implications. Changes in syllabus are not enough unless accompanied by:

•	flexibility which allows teachers to respond to specific circumstances

•	teachers who subscribe  to the values of pluralism, are clear in the objectives of the curriculum, and are aware of  the influence their own background might have on their teaching

• 	a methodology which encourages enquiry, debate and critical thinking

•	resources which support this methodology.


Educational structures in a divided community

The conference revealled great variations across Europe with regard to how educational systems function. Discussion explored the extent to which not only the diversity of provision,  but the degree of centralisation and direction, and the emphasis placed on external examinations, have on history educators wishing to address divisions in society.

With regard to choice and types of schools the segregated nature of Northern Ireland schooling has already been mentioned. Elsewhere, the provision of education related to ethnic, cultural and religious difference varies greatly, from that in Cyprus where an almost total physical separation between the communities inevitably means educational segregation, to those countries where education is almost exclusively provided by the state system. It was the opinion of those present that where separate religious provision is available this rarely coincides with the degree of residential segregation and cultural exclusiveness in social activities and sport that is experienced in some areas of Northern Ireland.

In such circumstances many delegates expressed interest in the integrated school movement and its philosophy of respect for cultural diversity. Further questions were asked as to how far a common approach to teaching history was valid in a largely segregated system where the dominant myths and selective interpretations of history are different depending on the type of school you are teaching in, and the community in which it is set.

The Northern Ireland system also exhibits another division in schooling characteristic of some of the countries present; namely the use of a selection procedure based on academic achievement to allocate its young people to schools designated either for the more and less academically able. In Northern Ireland the most able 30% of students attend grammar schools after the age of eleven. Similar procedures are common in several of the countries represented. In such schools the major emphasis is often on examination achievement. This drew attention to possible tensions between a selective system and the desire of teachers to move into the area of clarifying personal values. Malta was cited as a case in point. Here a strongly examination orientated curriculum is also heavily centralised and directed leaving teachers with little flexibility in terms of topics taught, and resources and methods used. Even in Northern Ireland, despite the themes of Education for Mutual Understanding and Cultural Heritage  the publication of examination “league tables” in newspapers make schools, and individual teachers, think carefully before wavering from that which is strictly demanded by the examination syllabus. 

If genuine debate is to be generated amongst young people through the history syllabus it is especially important that the aims and objectives of the course are not focused narrowly on the acquisition of knowledge but are sufficiently broad to foster those skills which encourage enquiry, and a critical approach toward evidence and interpretations. In those countries were the style of teaching has been strongly information-based and didactic history teachers may be ill-equipped to engage young people with potentially controversial issues. In-service and pre-service teacher education is essential to provide practitioners with the skills and confidence to raise potentially controversial material. Visitors expressed surprise at the quite strong demarcation of roles between practising teachers and teacher educators in the Northern Irish system. Scandinavian delegates, in particular, advocated a system whereby highly experienced teachers can share their time between teacher college and schools.


Appropriate teaching approaches in a divided community

In the presentations they listened to, the materials they saw and the fieldtrips they experienced delegates were encouraged to see the Northern Ireland History curriculum as a balanced relationship of skills, concepts and subject knowledge.  A prescribed curriculum was first introduced in the province in 1989. The history programmes of study introduced in 1989 (revised in 1995) include the main characteristics of history teaching in the United Kingdom as it has evolved since the 1970s. Emphasis is placed on introducing students to the process of historical study at a level appropriate to their age and ability. The following areas of skills and concepts are identified as critical to understanding:

•	chronological awareness
•	range and depth of knowledge
•	interpretations / historical enquiry
•	organisation and communication of ideas.

Students are asked to engage with both primary and secondary evidence in a critical way. Teachers are required to introduce students to a range of types of primary evidence including written material, artefacts, photographs and drawings, songs, folklore, oral testaments and moving pictures. In  addition to extracting information from the sources, students are expected to test them for their utility and reliability and to examine them from the perspectives of different participants at the time. They are asked to consider different interpretations and to make inferences from the evidence for themselves.

This enquiry-based approach to teaching history, as represented by the Northern Ireland curriculum was well received by delegates. There was some debate as to how far younger children could work ‘in the mode of the historian’ but it was generally accepted that the critical skills and attitudes fostered by such an approach were desirable qualities to apply both to other aspects of the curriculum and to life beyond school. For  a number present the approach was recognisable in the practice within their own countries. For others it represented a major shift in emphasis from history programmes which continue to present the past as a given body of knowledge to be learned. Delegates were quick to appreciate that to teach enquiry-based history effectively required a more varied, open and interactive pedagogy. The teacher is less a fountain of perceived wisdom and more a facilitator-expert whose role it is to keep investigation and interpretation true to the historical process. 

The capacity of individual education systems to adapt to a model similar to that in Northern Ireland was discussed. In the countries of North-Western Europe, in particular, there is a stronger culture of student-centred learning which makes it easier to assimilate such ideas. Once again it was pointed out that in those countries were the system has long been driven by a clear ideological purpose teachers are often ill-equipped in terms of attitude, skills and support to embrace such a course.

It was noted that even when a syllabus appeared to be advocating an enquiry approach through its aims and objectives this would not necessarily be reflected in teachers’ practice unless it was also evident in the assessment process. For example, in the Republic of Ireland the official documentation encourages teachers to use primary evidence in their work but the forms of assessment still place a heavy weighting on information retrieval and comprehension, thus discouraging teachers from innovative practice. Delegates from there also pointed out the danger of basing the syllabus too much on broad sweeps of national, European or world history, thus putting teachers under pressure to cover the course content at the expense of the development of skills and concepts. Indeed, this was acknowledged in Northern Ireland where the content of the original syllabus was pruned after a few years to give teachers more space to concentrate on wider objectives.

Another constraint identified in following a skills / concepts agenda is the difficulty of applying it to less academic children. The ideas it espouses are intellectually demanding and require considerable imagination and mediation on the part of the teacher to make them accessible to the full age and ability ranges. In pragmatic terms this can become a crucial factor where history is not a compulsory subject within the curriculum and has to compete with other subjects at examination level for students. In Northern Ireland history ceases to be mandatory for all at the age of 14 and students are given the option of taking geography or business studies as alternatives. If it is perceived that history is more difficult and less likely to reward the candidates with good examination results (and by implication increase their occupational prospects) then there is a danger that it retreats to a minority position which restricts its claims to be a major contributor to the broader values of society.    

During the conference delegates had the opportunity to experience the practice of Northern Irish teachers at first hand, and to experience activities offered to students through their history courses. There was the opportunity to visit schools in the Londonderry / Derry area, talk to teachers and, in most instances, observe lessons, many on topics related to Irish history. Delegates valued the visits greatly and on their return many complimented the commitment of the teachers they observed and their skill at engaging young people in debate on historical topics. A number commented on the quality of the open questioning to encourage the students to clarify their thinking. Others noted the use of role play exercises to facilitate an understanding of different perspectives.

Participants also took part in field visits to the Norman castle at Carrickfergus and around the seventeenth century walls of Derry. Both trips are common experiences for many lower secondary history students in Northern Ireland as part of their studies of The Normans and the Mediaeval World and Rivalries and Conflict (in the sixteenth and seventeenth centuries), respectively. The investigation of sites is complementary to the use of visual and printed sources of evidence in the classroom and to the encouragement of empathetic understanding.

An emphasis on cultural heritage in Northern Ireland society, generally, in recent years, has run parallel to the emergence of the cross-curricular theme of that name within schools. The impetus for this has come partly from the desire to generate tourism, but also to give voice to the common and divergent cultural  traditions within the province. One manifestation has been the funding  of “living” museums and heritage centres in different parts of Northern Ireland. These facilities often make major efforts to tailor their services to meet the needs of history teachers. Delegates experienced two such museums. The Tower Museum in Derry traces the history of the city since early times. In doing so it emphasises a common heritage but also does not avoid conflict in its past, or more recent divisions.  The Ulster-American Folk Park near Omagh portrays the mainly Scots-Irish Protestant migration from Ulster to America in the eighteenth century and the Irish Catholic movements of the nineteenth century. Again, in methodological terms, emphasis is placed on experiential learning. Students are also encouraged to view the museums critically as one interpretation of the past and to consider, for example, the possibilities that such representations may be sanitized for contemporary purposes.

Alongside Education for Mutual Understanding and Cultural Heritage Information Technology is another of the cross-curricular themes of the Northern Ireland curriculum. Its possibilities for history teaching, and for teaching in a divided society, were explored in a workshop run by Dr. Roger Austin of the University of Ulster.

He outlined how the Internet can play two important roles. The first is in providing teachers and pupils with access to a wider range of information than would otherwise be available in any classroom. The richness of new sources emanating from many countries makes it harder for 'closed' inward looking views of the past to be sustained; it is no accident that some authoritarian regimes have taken steps to block citizens' access to the Internet. The 'openness' of the internet also presents challenges to history teachers in that it allows anyone to present information and this includes apologists for the Nazi regime.
	
One safeguard is to use annotated lists of useful historical sites put together by advisers, teachers and university lecturers like those in CampusWorld 
( http://www.campus.bt.com/CampusWorld/services/ index.html) or the Northern Ireland network ( http://www.nine.org.uk/). They also offer a time saving service for busy teachers. 

By copy images and text from the Internet for classroom use these can be used as the basis for trans-European history projects. To make such projects really effective, however, requires harnessing the power of the Internet for interaction.  
	
This second role that the Internet can play is to allow the high speed transmission of one to one email messages between students, or discussions between many participants in a computer conference. This has a special importance in developing Education for Mutual Understanding. Computer conferences in history have been running for several years on CampusWorld and participants have joined in from schools from both traditions in Northern Ireland as well as students from a number of European countries. Work on the impact of these electronic discussions 
has shown that they can contribute in several ways to trans-cultural understanding of historical issues.
	 
First, since conferencing is asynchronous  ( ie not a real time discussion) all students, including the shy and thoughtful,  have time to compose their ideas in a written form. The process of writing for a distant audience encourages clarification of ideas and positions. Since many unseen participants will read the contributions, students are often motivated to produce carefully researched responses which are sensitive to a wide audience of readers.
	 
Secondly, computer conferencing draws together the views of students from a far wider range of perspectives than would normally be possible in a classroom. For example, recent discussions in history conferences have included Russian students and those from Northern Ireland discussing the French Revolution, while analysis of the causes of the First World War has been shared by young people in Alsace and Bavaria. 
	
The third role of computer mediated conferencing is its capacity to link historical experts into discussions so that new interpretations of controversial issues can be contributed far more quickly than the normal process of book publishing allows. In all cases, contributors have to make clear the evidence they are drawing on to argue their position and  to be ready to revise their views as the 
discussion evolves. In short this type of discourse is an exact mirror of what Karl Popper argued was an essential characteristic of an 'Open Society'.
	
Dr. Austin further argued that as countries begin to establish national electronic networks for learning, new possibilities will also open up for the sharing of ideas between experienced and new teachers of history, not just within their own countries but increasingly on a Europe-wide and global basis. With adequate training, appropriate hardware and realistic tariffs the Internet could become a major resource in bringing down barriers across the world.

The computer mediated conference is one way of allowing young people to engage in genuine, considered historical debate. A major question which arose in discussion was the extent to which a skills based, objective approach to historical study, in general,  actually helps to address the issues in a divided society. The benefits of courses which encourage critical thinking, the recognition of bias and understanding of different viewpoints are very desirable attributes in such societies but, for the majority of students, how readily are these skills transferred to their understanding of the contemporary situation? This issue will be pursued in the final section of the report.


Resources for teaching history in a divided community

This subject provided one of the strongest contrasts in the contributions made by participants. On their visit to Northern Ireland delegates were familiarised with a range of textbooks, mostly produced by commercial publishers, which service the history curriculum. In addition printed material in the form of teaching resources and guidance notes is available from various statutory support services. Each area of the province also has a history advisor who is actively providing resources and support at classroom level.  Approaches to using teacher produced packs on the contentious issues of the Irish famine and the Williamite Wars were demonstrated by two Area Board advisors, Heather Thompson and Vivien Kelly. Two networked T.V. channels, the BBC and Channel Four have schools broadcasting departments which annually produce innovative series specifically geared both to U.K history needs, and to those in Northern Ireland. Peter Logue of Channel Four showed delegates a range of video material. Most teachers have easy access to recording and video playback facilities as well as some usage of high capacity computers. 

The additional back-up provided by museums and heritage centres has already been covered. The province is small enough, and its history network sufficiently strong, that all serious minded resource providers are in tune with the content demands of prescribed courses, the wider objectives related to skills and concepts, and the possibilities for work in the fields of EMU and Cultural Heritage. One advisor present referred to teachers as “resource magpies”. Resources alone will not ensure that effective teaching takes place but it is important that they are in tune with broad course objectives. They should contain a range of perspectives and interpretations and give pupils access to appropriate primary and secondary evidence.

In contrast, some delegates present talked of teachers in their countries working rigidly to a prescribed official text. This tends to dictate not only the order in which events are dealt with but also restrict the teaching methods employed. It was pointed out that in some of the countries that have emerged from Soviet influence books that portray their national history from a soviet perspective are still the only material available to teachers. The conference allowed history educators in Northern Ireland to demonstrate impressively the response their subject has made to the conflict around them. However, one delegate pointed out the realities of this for those working in less privileged systems:

A beautiful and sophisticated system of education was presented to us during the conference, a system that is backed by a government that receives funding and that is quite generally accepted by the population. But what did not seem to be taken into account was, that for a lot of history teachers present, who actually live in communities more divided than Northern Ireland, there is no opportunity to implement the ideas presented to them. They have no financial resources. they often have no backing from their government or are even counteracted by it. they often have only limited ways of disseminating the information they receive and the population is sometimes outraged by hatred and fear..... to put it bluntly they were as poor children before an expensive shop window. They could look but not buy.

Given that Alan McCully, in his presentation, drew attention to research indicating the limited impact that EMU has had in the northern Irish context, these are chastening remarks.


History and effective citizenship

This emerged as the critical issue of the conference. Whereas many of the other topics discussed merged into general issues of concern to history teachers this was the one which came closest to the kernel of teaching the subject in a divided society.

The keynote presentation  for the debate was provided by Carmel Gallagher.  Her brief was to talk on the Northern Ireland history curriculum, a programme with which she has had strong personal and professional involvement. The tone of her address may be gauged from the description of her offered by one of the overseas participants,  as ‘a woman with a mission’. 

Ms. Gallagher chose to start, not with official documents, but by outlining how her personal biography, growing up in Derry, had impinged on her professional life as a teacher and educational policy maker. She did so to emphasise that history teachers, too, are a product of a divided society and are subject to all the same influences, emotions and prejudices which affect their students. To that point much of the thrust of the seminar had focused on the importance of students approaching history with objectivity. Carmel felt that the structure of the Northern Ireland curriculum had much to commend it. It seeks a balanced inter-relationship between skills and knowledge. It avoids a parochial concentration on Irish issues and seeks to place these in the wider context of British and European history. In dealing with the peoples and cultures which have shaped the island of Ireland it encourages the “confusion through complexity” approach suggested  by Mr. McCall as important in getting students to think critically . Yet does this go far enough?

Carmel questioned the naivete of teachers who adhere to a ‘purist knowledge’ approach which relies on students transferring the intellectual skills honed in history to the contentious world outside the classroom. it was her view that unless young people are forced to address those intellectual skills and processes to their own stereotypes and prejudices they will not in general make that brave and disturbing intellectual transfer for themselves. The methodology of the subject should be a means to an end to help young people face up to their prejudices. History teachers must acknowledge the social responsibility of their role and teach to foster positive values of citizenship in their students. In practice this means challenging the myths and blinkered selectivity of “street history”.  Alan McCully and Nigel Pilgrim, in their presentation of the work of the Speak your Piece project, showed how they took hard-hitting contemporary political statements and traced the legitimacy of these through historical study.

The “interventionist” implications of Ms. Gallagher’s talk touched a raw nerve with some of those listening, many of whom had a strong grounding in the objectivity of the discipline. She answered charges of possible social engineering by making it clear that her vision of well taught history was not the indoctrination of moderate viewpoints but about equipping young people with a process by which they can think critically for themselves. The alternative to a direct challenge is to submit to the power of the streets. She concluded by speculating as to how deep the social responsibility of Northern Irish history teachers really goes.

In the concluding session of the seminar the issue of history teaching and its contribution to citizenship re-emerged. Significantly, the strongest voices for a clear demarcation between the two areas came from some Northern Irish teachers present. The United Kingdom, in general, has not a strong tradition of citizenship education. In contrast, it was apparent that many of those present from mainland Europe were comfortable with a political education dimension within history teaching. For example it was pointed out one of the five units within the Finnish history curriculum is devoted to the citizenship theme. In several states in Germany the history curriculum has responded innovatively to the challenges created by re-unification. Alternatively, other countries prefer to operate a citizenship programme independently from history. Recently the Republic of Ireland has piloted a major statutory Civic, Social and Political education programmein this way.
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